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Writing Policy

At Thornaby Church of England Primary School, our English curriculum is driven by the aims of the National
Curriculum. The aim for English in the National Curriculum is to promote high standards of language and
literacy by equipping pupils with a strong command of the spoken and written word, and to develop their
love of literature through widespread reading for enjoyment. Our writing curriculum is based on developing
writing skills through writing for a range of purposes as outlined in the National Curriculum. Children are
taught year group specific learning objectives with support for children who are not yet writing at age
related expectations.

Through a consistent writing sequence, pupils learn to write in a range of forms for different purposes,
knowing how to adapt their style and language use. Our long-term plan outlines the various forms and
purposes that pupils learn and revisit to ensure writing skills are developed throughout their time from
Early Years to Year 6.

We recognise that spoken language underpins the development of writing and the quality of language that
pupils hear and speak is vital for developing their vocabulary and grammar. Therefore, in our Early Years
writing, writing is prioritised to ensure our pupils have the fundamental skills needed to build on and
develop as they move through school. Our Early writing curriculum focuses on oral composition and
transcription as separate entities. Transcription being the technical aspects of writing: handwriting,
spelling, grammar and punctuation. Oral Composition being the sharing of ideas and thinking about the
purpose for their writing.

Writing Long Term Plan
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At Thornaby Church of England Primary School, we ensure that the teaching of writing is purposeful,
ambitious and progressive for all pupils. Pupils are taught writing in mixed age classes using a two-year
rolling programme. Although the pupils are taught in mixed age classes, each year group is taught the
grammar, punctuation and spelling objectives required for that age group, in line with the national
curriculum. As well as teaching the objectives, teachers embed the skills throughout the year through
repeated practice. The two-year rolling programme allows teachers to focus on the same text and form in
lessons but teach and embed the required objectives for each year group.

In order to become a proficient writer, pupils need to learn to compose and transcribe. Within Early Years
and Key Stage One, we focus on oral composition and rehearsal whilst teaching the skills of transcription,
mainly through teaching of phonics, spelling common exception words and handwriting skills.

By delivering a curriculum focusing on both oral composition and transcription within Early Years and Year
1, we are empowering our pupils to develop these strong fundamental skills required as the foundation
needed for them to build on and develop as they move through school. This is based on ‘The Simple View
of Writing’
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Writing in EYFS (Early Years Foundation Stage)




In our Early Years Foundation Stage, we focus on developing the motor skills necessary for writing. We
ensure that the pupils follow a daily motor skills activity such as squiggle while you wiggle, write dance or
dough disco. This ensures that pupils can exercise the correct muscles to develop dexterity, rotation, and
strength of the shoulder, arm, wrist, and hands. We also ensure that we have provided a rich environment
offering opportunities for motor skills and mark making within the continuous provision. Resources are
available that have been carefully selected to assist development. These are progressive throughout the
year to support pupil’s development as writers.

Our pupils are taught to write during phonic sessions. The pupils use their phonic knowledge to form words
that match spoken sounds. They begin handwriting and practice letter formation daily as part of English
session.

To develop sentence structure and vocabulary needed for writing, the pupils take part in adult input
sessions delivered through specially selected books from the reading spine and based on text types/forms
from the long-term plan. These sessions provide the pupils with the opportunities to orally compose simple
sentences, stories and recounts and apply vocabulary that has been explicitly taught. Pupils are encouraged
to speak in sentences, preparing them for writing in sentences. These sessions also enable the children to
observe modelled writing and begin to learn the components needed to form a sentence.

To enable the pupils to reach the ELG of writing- recording a simple sentence by the end of Reception,
pupils are taught to write dictated sentences to practice transcription skills as well as opportunities
throughout the provision to apply their emerging composition skills. They are introduced to some
punctuation, capital letters and full stops.

Writing in KS1 (Key Stage 1) and KS2 (Key Stage 2)
From Year 1 to Year 6, we follow a consistent writing sequence. The sequence consists of three stages:
collect, connect and create.

The ‘Collect’ phase begins each sequence with a detailed review of a writing model. The model is pitched
at ‘Greater Depth’ so that all pupils access challenge. Teachers guide children to identify the key features of
the model text, including features relating to the text type, but also grammar and punctuation conventions.
In this phase, teachers also guide children to ‘Collect’ vocabulary and ideas that they can use in their
writing. Direct teaching of new tier 2 and 3 words helps to broaden our children’s vocabulary.

The ‘Connect’ phase includes direct teaching of grammar and punctuation skills that pupils can apply to
their writing. Pupils explore how language choices impact meaning and practice applying grammatical
structures and punctuation rules. Our grammar and punctuation progression document ensures that
learning is progressive over time and pupils have opportunities to revisit and practise previously learned
skills.

The ‘Create’ phase teaches pupils to plan, draft, edit and publish their writing. Pupils are encouraged to use
the vocabulary and ideas they have gathered in the ‘collect’ phase and the skills they have practised in the
‘connect’ phase to their writing. There is a heavy focus on teachers modelling each part of the writing
process following an ‘l do, We do, You do’ approach. Writing is edited and published pieces of writing at
the end of the writing sequence are a celebration of what pupils have learned and the progress they make
from unit to unit.

Throughout each phase of the writing sequence, pupils are encouraged to develop their ideas through
speaking and listening, ensuring pupils can orally compose sentences to support their writing. Letter
formation and handwriting is also developed through each phase of the writing sequence.



Specific year group planning guides support teachers to plan each unit effectively, choosing the appropriate
skills for the writing form, audience and purpose. The cycle is designed to support progress, teach the
pertinent year group objectives, apply and consolidate these skills, and develop vocabulary. Grammar and
punctuation are crucial for written work to flow. These skills are taught progressively and are carefully
woven into writing lessons for pupils to understand their effect on the intended audience.

KS1

As pupils move into KS1 from Early Years, they continue to develop as writers through the opportunities
provided in writing lessons to develop both their oral composition and transcription skills. Transcription
skills continue to be developed and embedded through daily handwriting, spelling and dictation practice.
As the year progresses and the pupils have mastered the fundamental skills needed for writing, they will
begin to write sentences that they have composed.

By the end of Key Stage 1, pupils will have the opportunity to write in a range of forms. They will write their
ideas in a coherent way that are mostly punctuated correctly. The pupils are shown how to edit and
improve their work initially by correcting transcriptional errors and by improving the composition of their
writing.

KS2
Pupils moving into KS2 should have mastered transcription skills so that they are ready to write for a range
of purposes using increasingly complex strategies.

Poetry
The long-term plan for writing includes written poetry and units of performance poetry. Spoken word is the

focus of performance poetry units, to develop speaking and listening skills as well as language that will
directly impact on future writing.

Spelling
Phonics is taught through Little Wandle, and spelling is taught through Supersonic Phonic Friends scheme.

After phonics phase 5, the children in KS1 move onto spelling rules. This is continued into Key Stage 2
where the children are explicitly taught spelling rules.

Handwriting
Our handwriting progression is included in year group planning guides. Reception and Y1 teach the children

to form letters in print in line with Little Wandle. Leading on from this in Summer term Y1, the children will
be taught pre-cursive letter formation using ‘Letterjoin’ as a handwriting scheme to develop the direct
teaching of handwriting. This will support a smooth transition into Y2 where the children will be taught
through direct instruction to begin to form diagonal and horizontal joins. Through ‘Letterjoin’ KS2 pupils will
continue to embed and develop a joined handwriting style that they will apply in writing lessons and
writing across the curriculum.

Working Walls

Writing working walls are crucial in developing pupils’ understanding of the ‘learning journey’ that takes
place across our writing sequence. They provide pupils with invaluable support when they are writing and
support them to work independently. Working walls are not intended to display the ‘end piece’ of writing
but should be constantly evolving as the sequence progresses.

Measuring the Impact of Writing




Pupils will make progress from their own personal starting points. By the end of Year six, pupils will be
confident writers who write legibly and adapt their language and style for a range of forms, purposes and
audiences. Pupils will acquire and use a wide vocabulary. Most importantly, they will develop a love for
writing and be well equipped for the next stage of their education.

The quality of the delivery of lessons is monitored through lesson observations, learning walks and book
looks. The senior leadership team also monitor the quality of writing in the school throughout the year as
part of their annual monitoring schedule. All information gathered from any monitoring is shared with staff
to drive forward continual improvements in writing. Termly data is monitored closely to track the progress of
pupils. This data is used to identify pupils who may need further support to enable interventions to be
targeted to individual needs.

Assessment

Formative assessment occurs throughout each writing sequence, providing timely feedback to guide
students' improvement. Each pupil has an assessment grid in their writing books so that teachers can
evaluate pupils’ writing against year group expectations. This informs future planning and ensures support
is in place where children have gaps in their knowledge. Regular moderation ensures consistency in
assessment standards across the school and at Trust level.

Inclusion

The writing curriculum is ambitious for all pupils. Every child has access to age related expectations and a
greater depth model. Teaching is then adapted where pupils need additional support. This may include
increased transcription support and practise, scaffolds and writing frames, phonics or writing interventions
or assistive technologies.

Removing barriers for pupils with SEND ensures that all children can learn and progress in ways that are
personalised to them but to also ensure they have access to a broad and balanced curriculum.

We strive hard to meet the needs of those pupils with special educational needs and take reasonable steps
to achieve this. To ensure our SEND children learn more effectively, it may be appropriate to plan smaller
steps for them to achieve the learning goal, adapt the task through differentiation, alter the materials (such
as less on the page, enlarged font, simple language etc), use a range of teaching styles or provide additional
resources, materials or equipment. The modifications we make to each lesson depends on the SEND needs
of the children and the intended learning outcome.

To overcome any potential barriers to learning in writing lessons, SEND pupils may require some of the
following modifications or additional provision within writing sessions.

Cognition & Learning Difficulties Communication and Interaction Difficulties
For Example- for example, dyslexia, dyscalculia, moderate learning For Example- autistic spectrum disorder, Asperger’s Syndrome, speech
difficulties, global development delay and language difficulties
e Pre-teaching and/or post-teaching e Gestures to support communication
e Modified content e Visual cues to support communication or language
e Access to a laptop such as to complete longer writing understanding
tasks e Pre-teaching of key vocabulary for the session or
e Additional processing time topic
e Extra time to complete tasks e Simplify language
e A quieter setting e Repeat and model language
e Visual cues e Extra time to process verbal information
e Word banks e Vocabulary mats/ additional word banks
e Specific list of steps to support when completing
tasks
e An example of the end product or expectation
e Coloured overlays
e Additional support




e Information or written instructions read aloud

SEMH Difficulties
For Example- attention deficit hyperactivity disorder (ADHD)

Sensory and/or Physical Difficulties

For Example- visual impairment, hearing impairment, epilepsy, motor
difficulties, DCD

e Now and then process using visual cues/ other
individual reward system to earn privileges

e Use a timer to set time limits

e Break tasks down into small sub-tasks

e Movement breaks

Access to a laptop or alternatives to written recording
to support motor difficulties

Ipad to magnify IWB content

Radio aid to allow for speech to be heard clear
Adapted resources such as enlarged worksheets or
word banks, subtitles on video clips

Alternative equipment such as pencil grips, writing
slops, bumpy chair wedge/wiggle cushion, magnifying
glass

Flexible teaching arrangements such as position of
the teacher for lipreading

Professional Development

Staff receive ongoing training to stay informed about the latest pedagogical approaches, resources, and
strategies for teaching writing effectively. Regular monitoring and feedback ensure leaders provide tailored

support for teachers in delivering writing.




